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School context and highlights
Marion PS has an ICSEA score of 1001 and was classified as Category 5 on the DfE Index of Educational Disadvantage. The
school population includes 11% Aboriginal students, 8% students with disabilities, 26% students with EALD background, 29%
of families eligible for School Card assistance. A strong commitment exists to achieving quality and improving teaching and
learning in literacy and numeracy through consistent whole site practices including targeted professional learning through PLCs
and identified professional development, with a strong focus on dialogic talk and reading comprehension. Through a focus in
wellbeing (KidsMatter) and whole staff training in trauma aware practice (Berry Street Education Model), staff reviewed
behaviour management practices to ensure students’ readiness for learning. An Interoception program was introduced through
a sensory awareness room and implementing activities in each teaching area. Students from Year 3 are able to learn string
instruments including violin, viola and cello. Year 6/7 has an established ukulele troupe. Our Senior Choir performs participated
in the Festival of Music. Student leadership is actively fostered through House Captains and Student Representative Council
that meets fortnightly to follow up issues raised through classroom meetings. Specialist teaching in Digital Technologies,
Spanish and PE/Health is featured R-7. ICT is utilised across the curriculum and all classrooms have interactive screens and
use of iPads or 1:1 laptops. T&D in Literacy reading comprehension, dialogic talk, explicit teaching strategies of questioning
and inferring meaning; Australian Curriculum Literacy Learning Progressions and other resources informed teaching. LDAM
focus on feedback for learning & learning design and assessment tasks in English, moderated in Year level teams across
Partnership schools. Understanding the learning needs of all students and getting to know the child is an embedded practice for
all teachers across the school, with subsequent positive and strong relationships developed between teachers and students.
Following successful implementation at Reception in 2018, Initial Lit was introduced at Year 1. The continued explicit teaching
of the Big 6 in Reading saw Phonics Screener results at Year 1 improve significantly. Book Week including Channel 9’s visit
with Kate Collins & Brenton Ragless was a hugely enjoyable. It was great to have so many people join in for the live cross over
telecasts.

Governing council report
My first year as Chairperson of Governing Council saw a committed group of parents and staff representing the best interests of
our community. Thanks to all members for invaluable service in developing and managing this special place of learning. Thanks
to all subcommittees for improving the quality of our school on many fronts. The most visible development initiated by the
Grounds subcommittee is the new playground, with the first stage completed; further stages will follow in 2020. The canteen,
effectively run by manager Kym Saunders, despite facing staffing challenges, remains open 4 days a week. The minor setback
of fire damage saw the canteen temporarily relocated to the gym foyer. All will be up and running as usual in the New Year.
OSHC has gone from strength to strength under Director Robyn Shanahan’s guidance, with increased attendances and popular
Vacation Care programs. Robyn and team strive to build up the facility by improving resources and formalising policies and
procedures. Excellent participation rates and variety of offerings have been the hallmarks of the school’s sporting programme
this year. Due to generous efforts of coaches, students have participated in 3 different competitive sports. The after-school
come and try program was a great success in Term 4 and continues next year. The newly formed Fundraising subcommittee
had a focussed approach to organising our much loved events, raising money for our new playground in the process. Big
thanks to this dynamic group, and to all volunteers who have given of their time, energy and donations this year. Governing
Council is also involved in approving significant school policies. The revised Behaviour Management Policy reflecting features
of the Berry Street training undertaken by staff, and introduction of Interoception spaces is one such example. Significant efforts
of leadership and staff in preparing for the recent External Review is commended. Resultant goals of continued literacy
improvement through ongoing staff collaboration will be a focus in 2020 and beyond. It is with great sadness that we farewell
Principal Cheryl Ross who has served the school’s community through dedicated, professional leadership for the last 7 years.
We thank her for her instrumental role in driving a period of noteworthy growth and development of the school. Governing
Council looks forward to continuing its role of supporting and maintaining a community which has the best interests of all
students at heart.
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Improvement planning - review and evaluate
A Literacy Coordinator/Coach was appointed to work with the Deputy Principal and Principal leading implementation of the SIP.
PLCs formed to focus on the actions related to the challenges of practice (CoP).
SIP goals were:
1. Increase the number of Year 3-5 students meeting SEA in reading through the CoP intentional teaching of Big 6, particularly
Comprehension & Vocab.
2. Retain/increase the number of Y5-7 students in Higher Bands in reading through the CoP of using dialogic talk to develop
comprehension of complex nonfiction texts.
Monitoring & review of goals was achieved through:
- PDP mtgs to set & review teachers’ individual goals related to the SIP goals;
-Staff mtg discussions regarding professional learning and sharing of practice related to comprehension and dialogic talk;
-Teams looking at Individual Student Report and teachers’ assessment data with the DP & Principal to track identified students’
progress;
-PLCs identified action research and collected/analysed student progress, relating to dialogic talk;
-Instructional Rounds process with Partnership leaders (including Tier 2 leaders) who observed classes using dialogic talk
strategies. Feedback from this process informed the “what next in the learning”;
-Regular meetings between the leadership team, including the Literacy Coordinator and LET to review actions and outcomes
relating to the SIP goals. In particular, monitoring of progress of ATSI students ensured tracking of strategies supporting their
learning.
-Participation in the External School Review in Term 4 provided triangulated feedback from staff, students and parents in
relation to improvement journey and the SIP;
- Analysis of data from NAPLAN, Running Records and PAT to determine progress of students against SIP targets and
adjustment to goals for 2020 at Site Review day in Term 4.
Goal 1 targets, 2019 (Students in Year 3 in 2019 whose achievement scale scores were below or almost at SEA in PAT R in Y2
will decrease from 5 to 3) were found to be unreliable in measuring actual progress relating to the SIP goals. The measurement
of Year 2 students reading results, using PAT assessment in 2018 was an inaccurate measure of growth. DfE advised that
2019 PAT R results would not be appropriate to measure progress of students from pre 2019 to 2019 at this time. Measures of
progress using Running Records against achievement of SEA in NAPLAN will be a target for 2020.
A target identifying students enrolled in Y5 in 2019, whose Year 3 2017 NAPLAN achievement was in or near HB would
increase from 4-8 was set for Goal 2. Four students who were in HB in Y3 were retained in HB in Y5. Three more students who
were just below HB in Y3 2017, achieved HB at Y5 in 2019.
In 2020, SIP goal 1 will ensure continued progress with a wider identification of cohorts to monitor achievement of SEA from
Y2-6 (using Running Records & Y3, Y5 Y7 NAPLAN data in targets). Achievement and retention at HB in NAPLAN remains a
goal.
Implementation of Site review and ESR recommendations
- Ensure greater connection by all staff through widening target groups of students to achieve SEA from Y2 – Y6;
- See all teaching staff involved with students identify personal goals with SIP goals;
-Establish three PLCs (R-2/3; 3-5; 5-7) with dialogic talk becoming an action for implementation rather than a specific goal;
-Strengthen whole school practice in implementation of consistent, evidence based literacy programs and practices, in
particular differentiation of learning that moves learners from surface to deep learning.
The introduction of success criteria for 2020 is seen as a positive step to enable closer tracking of implementation.
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Performance Summary
NAPLAN Proficiency
The Department for Education Standard of Educational Achievement (SEA) is defined as children and
young people progressing and achieving at or above their appropriate year level. For NAPLAN, this is
students achieving in proficiency bands 1 or more above the national minimum standard for reading and
numeracy. The graph below identifies the percentage of non-exempt students enrolled in the school at the
time of NAPLAN testing, who have demonstrated achievement in NAPLAN proficiency bands at or above
the SEA for reading and numeracy.

Reading

Data Source: Department for Education special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data
holdings, August 2019.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less
than six across all cohorts.

Numeracy

Data Source: Department for Education special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data
holdings, August 2019.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less
than six across all cohorts.

2019 annual report to the community

4

| Marion Primary School

NAPLAN progress
The data below represents the growth of students from 2017 to 2019 in the NAPLAN test relative to students
with the same original score, presented in quartiles.

Reading
NAPLAN progression

Year 3-5

Year 5-7

State (average)

Upper progress group

38%

50%

25%

Middle progress group

38%

44%

50%

Lower progress group

25%

6%

25%

Data Source: Department for Education special extract from Data Reporting & Analytics Directorate, August 2019.
*NOTE: Reporting of data not provided when less than six students in the respective cohort (shown with an asterisk). Due to rounding of percentages,
data may not add up to 100%.

Numeracy
NAPLAN progression

Year 3-5

Year 5-7

State (average)

Upper progress group

25%

33%

25%

Middle progress group

50%

56%

50%

Lower progress group

25%

11%

25%

Data Source: Department for Education special extract from Data Reporting & Analytics Directorate, August 2019.
*NOTE: Reporting of data not provided when less than six students in the respective cohort (shown with an asterisk). Due to rounding of percentages,
data may not add up to 100%.

NAPLAN upper two bands achievement
This measure shows the number of non-exempt students enrolled at the time of NAPLAN testing who have demonstrated
achievement in the relevant NAPLAN higher bands.

No. of students who sat No. of students achieving in % of students achieving in
the test^
the upper two bands
the upper two bands**
Reading

Numeracy

Reading

Numeracy

Reading

Numeracy

Year 3 2019

28

28

13

9

46%

32%

Year 3 2017-19 average

25.0

25.0

11.3

7.3

45%

29%

Year 5 2019

20

20

6

4

30%

20%

Year 5 2017-19 average

22.0

22.0

6.3

3.3

29%

15%

Year 7 2019

20

20

6

6

30%

30%

Year 7 2017-19 average

21.3

21.3

5.7

6.0

27%

28%

Data Source: Department for Education special extract from NAPLAN SA TAA data holdings, August 2019.
^includes absent and withdrawn students.
*Reporting of data not provided when less than six students in the respective cohort.
**Percentages have been rounded off to the nearest whole number.
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School performance comment
As a school that often has fewer than 20 students eligible to sit NAPLAN in each year level, small changes in the number of our
students can cause large changes in the percentages shown in the previous graphs. This makes it more difficult to use those
percentages to draw reliable conclusions about changes in performance from year to year.
NAPLAN Reading proficiency results indicate significant increase at Year 3 showing a continuing trend over the last 3 years.
Explicit teaching and early intervention in R-2 reading has laid foundations (as seen in results in Running Records at Year 1 &
2) for higher numbers of students continuing to reach Standard Education Achievement (SEA). At Year 5, a slight decline
across 3 years and a small drop from 2017 Year 3 to 2019 Year 5 is reflected in the increase in enrolments at lower primary.
Resourcing of intervention and support for below SEA students at Year 3-5 has shown positive results with both an increase of
Year 7s students achieving SEA in Reading in 2019 and is also reflected in a 17% increase in SEA of the cohort of 2017 Year 5
students participating in 2019 NAPLAN at Year 7.
NAPLAN Numeracy shows improved results at each level when compared to 2018 results. Year 3 results continue a trend of
increasing numbers of students at SEA. The TooSmart intervention program has provided support for students automaticity in
Number computation. QuickSmart intervention and a problem solving focus across Year 4-7 has supported the improvement at
Year 5 & 7.
NAPLAN progress demonstrates the effectiveness of whole school approaches in Reading with significantly higher numbers of
students at Year 5 and 7 making middle to upper progress when compared to the state average. 50% of students at Year 7
showed upper progress whilst only 6% of students showed lower progress from Year 5-7 compared to 25% state average.
From Year 3-5, 38% of students were recorded in upper and 38% recorded in middle progress.
In Numeracy, progress from Year 3-5 matched the state average at each category whilst progress from Year 5-7 in middle and
upper categories were both higher than state average.
Upper two bands achievement will continue to be a focus of improvement in 2020. Results in 2019 show a slight increase
against the 2017-2019 average at each level, Year 3, 5 & 7 in both Reading and Numeracy.
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Attendance
Year level

2016

2017

2018

2019

Reception

94.9%

87.8%

91.7%

89.6%

Year 1

93.2%

90.6%

89.1%

88.9%

Year 2

93.8%

90.9%

91.6%

89.5%

Year 3

93.9%

92.3%

92.0%

90.6%

Year 4

91.5%

92.1%

92.5%

88.6%

Year 5

92.5%

90.3%

90.5%

89.8%

Year 6

90.2%

92.1%

90.1%

87.0%

Year 7

93.2%

90.5%

90.2%

86.8%

Total

92.9%

90.6%

90.9%

89.0%

Data Source: Site Performance Reporting System (SPER), Semester 1 attendance.
Note: A blank cell indicates there were no students enrolled.

Attendance comment
Significant absences in Term 2 due to impact of flu season. Numbers of families also elect to have family holidays overseas
over the January vacation extending into Term 1. Chronic and habitual absences are monitored by the Deputy Principal who
ensures staff, including ACEO follows up unexplained absences. The Senior Social Worker (Truancy) works closely with the
school and families to support improved attendance. Digital rolls in Rollmarker was introduced in Term 3, with late/absences
followed up by automatic messaging service where advice from parents had not been received.
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Behaviour support comment
2019 has seen all staff trained in the Berry Street Education Model (trauma aware practice) and Interoception. The
implementation of Interoception Preschool to Year 7, establishment of an Interoception Room and review of the school’s
Behaviour Education Policy have all culminated in improved support for our students and students developing skills to engage
and be ‘Ready for Learning’. A social skills program implemented in Terms 1 & 2 supporting Reception students in the
development of social, language and communication skills (as highlighted needing support in the 2018 AEDC census) focusing
on concepts of emotional regulation, problem solving and manners.

Client opinion summary
Parents have provided feedback in regards to their valuing of the school as an inclusive, community focused school. A number
of parents participated in the External School Review and commended the positive relationships that staff develop with
students. Effective communication strategies including the use of the SeeSaw app and social media (FaceBook) were
implemented during the year to effect. Prospective enrolments provided positive feedback in regards to the school's website
launched in the past 12 months. Feedback encouraged staff to provide earlier information regarding student progress should
concerns need to be raised.
There were no parents' complaints registered under the DfE procedures during 2019.
95% of students of Year 4-7 participated in the Wellbeing and Engagement Collection 2019 which includes responses to a
number of indicators that on analysis enabled identification of trends, strengths and challenges iThe indicators organised in
sections ncluding Emotional wellbeing; (91% high-medium happiness, 84% optimism) Engagement with school (96% emotional
engagement with teacher/s, 95% positive view of school climate & 86% school belonging); Learning readiness (91% high medium view of perseverance, 91% cognitive engagement, 96% academic self concept; Health & wellbeing out of school
strengths showed 80% involved in some form of organised activities & challenges indicated 22% rarely had breakfast and 24%
highlighted poor sleep patterns). Analysis of year levels shows students at Year 4 & 6 have higher levels of satisfaction in
regards to wellbeing, engagement and learning readiness, with Y5s being marginally lower and Y7s having a higher number of
lower percentage responses to each question across all categories.
Further analysis of low emotional wellbeing by gender differences showed girls at Y7 had higher levels of worries, sadness &
dissatisfaction (44%) with life than any other gender cohort across year levels; the Pastoral Care Worker and Deputy Principal
were able to support social emotional wellbeing approaches with all cohorts where low responses were recorded..
Staff continued to implement trauma informed strategies, interoception approaches and additional programs including buddy
activities and lunchtime activities to engage students and build positive relationships with adults and between peers.
Dept. for Ed. staff feedback processes were deferred to 2020.
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Intended destination
School
Leave Reason

Number

%

Employment

0

NA

Interstate/Overseas

6

12.5%

Other

0

NA

Seeking Employment

0

NA

Tertiary/TAFE/Training

0

NA

Transfer to Non-Govt School

4

8.3%

Transfer to SA Govt School

38

79.2%

Unknown

0

NA

Unknown (TG - Not Found)

0

NA

Data Source: Education Department School Administration System (EDSAS) Data extract Term 3 2019.

Relevant history screening
Newly appointed staff, including OSHC employees are required to present current DCSI or WWCC's prior to commencement.
All volunteers are supported in the process to obtain a WWCC and a copy of their approval email is maintained on file. Cleaning
staff, third party providers and student teachers present relevant screenings prior to their first appointment. Workers are
employed through Spotless and Facilities management. An audit of the site screening records is conducted annually.
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Qualifications held by the teaching workforce and
workforce composition
All teachers at this school are qualified and registered with the SA Teachers Registration Board.
Qualification Level

Number of Qualifications

Bachelor Degrees or Diplomas

26

Post Graduate Qualifications

4

Data Source: Department for Education HR Management Reporting System, extracted Term 3 2019.

Please note: Staff who have more than 1 qualification will be counted more than once in the above qualification
table. Therefore the total number of staff by qualification type may be more than the total number of teaching
staff.

Workforce composition including Indigenous staff
Teaching Staff

Non-Teaching Staff

Indigenous

Non-Indigenous

Indigenous

Non-Indigenous

0.0

11.7

0.5

6.6

0

14

1

9

Full-Time Equivalents
Persons

Data Source: Department for Education HR Management Reporting System, extracted Term 3 2019.

Financial statement
Funding Source

Amount

Grants: State

278650.60

Grants: Commonwealth

33100.00

Parent Contributions

77999.06

Fund Raising

18198.83

Other

7635.36

Data Source: Education Department School Administration System (EDSAS).

2019 school annual report: Tier 2 funding report*
*Tier 2 funding provides additional resources to support students who are unlikely to obtain the desired outcomes without further support.

Tier 2 funding
section

Tier 2 category (where applicable
to the site)

Briefly describe how the 2019 funding was used to improve the relevant Outcomes achieved or progress
Standard of Educational Achievement (SEA) outcomes
made towards these outcomes

Improved behaviour management and SSO support (1:1) for students to re-engage & remain in classes. Interoception
Smaller numbers of students continue
program & SSO support to encourage students in developing self-regulation strategies. to need additional behaviour support.
engagement
Targeted funding for
individual students

Targeted funding for
groups of students

Program funding for
all students

Other discretionary
funding

Improved outcomes for students with
an additional language or dialect

EALD teacher worked alongside class teachers in planned writing programs based on
Teaching & Learning cycle; students also worked in small groups with EALD teacher.

Increased numbers of EALD students
achieved LL levels at year level
expectations

Improved outcomes for students with
disabilities

SSO support for students to participate in intervention programs including modified
Reading Tutor, Mini Lit and 1:1 class support.

All students below SEA have
intervention or in class support; show
progress.

Improved outcomes for
• rural and isolated students
• Aboriginal students
• numeracy and literacy
including early years support
First language maintenance and
development
Students taking alternative pathways
Learning difficulties grant

ATSI students supported in class learning with 1:1 SSO support, and in modified
intervention programs including QuickSmart, (Maths) Reading Tutor, MiniLit and
TooSmart (Maths). AET and ACEO also worked with students 1:1 in Literacy support.
Early Years support included SSOs working in class support for extended time,
ensuring teachers able to work with small groups and individual students whilst
remaining students supervised in planned tasks.

ATSI students progress in literacy
reading levels between 3- 6 levels.

Australian Curriculum

LDAM focus teacher supported staff in developing learning design, assessment &
moderation process and feedback in English curriculum.

Consistent learning design process &
moderation process implemented.

Aboriginal languages programs
initiatives

N/A

Better schools funding

Staff member employed as Literacy Coach, enabling staff development in SIP goals, in Whole staff T&D, 1:1 mentoring; PLC
particular implementation of improved strategies in comprehension focus and dialogic
focus saw dialogic talk embedded R-7
talk.

Specialist school reporting (as
required)

N/A

RR levels identify Y2 students
progress to levels16-26 greater than
state ave.

Improved outcomes for gifted students N/A

Primary school counsellor (if
applicable)

Support behaviour for education, student voice - SRC; implementation of interoception, All classes implemented BSEM "body"
social skills program for Reception students and implementation of trauma aware
& interoception strategies.
approach with Berry Street Ed Model.

